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Introduction 
Schools play an essential role in the health of communities. In order to ensure the vital 
condition of Lifelong Learning, schools must be places in which young people are nurtured, 
empowered, challenged, and respected. However, for many Black and Brown students in the 
United States, school environments are characterized by exclusion, punishment, and 
criminalization. This reality is known as the school-to-prison pipeline, defined by the ACLU as 
the “disturbing national trend wherein children are funneled out of public schools and into the 
juvenile and criminal justice systems.”1 To investigate the school-to-prison pipeline, this report 
asks and answers 5 questions: 
 

1. Why does the school-to-prison pipeline exist? 
2. How does the school-to-prison pipeline operate?  
3. Who does the school-to-prison pipeline affect? 
4. How can schools and school districts break the school-to-prison pipeline? 
5. But what about youth who have already been pushed out of school? 

 
This report will identify the conditions and policies that have come together to form the 
school-to-prison pipeline, as well as highlight the specific populations of students who are most 
affected by the pipeline. Having traced the operations of the school-to-prison pipeline, the 
report will provide policy models for dismantling it. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

																																																								
1	American	Civil	Liberties	Union,	"School-to-Prison	Pipeline,"	ACLU,	
https://www.aclu.org/issues/racial-justice/race-and-inequality-education/school-prison-
pipeline.	
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The War on Crime 
The rise of the school- to-prison pipeline originates in the War on Crime, and specifically the 
ways that white lawmakers responded to “superpredators” and school shooters. These events, 
as will be explained in greater detail, resulted in a new landscape of school that is characterized 
by exclusionary discipline, policing of students, and intensified racial bias. While there have 
always been extreme racial disparities in the US education system, young people  
began to be criminalized in schools as part of the War on Crime. The War on Crime was a 
vast expansion of policing and incarceration that began in the twilight of the Civil Rights 
Movement and intensified during the Reagan and Clinton administrations (Figure 1).2 As has 
been well studied by scholars, the War on Crime and the subsequent War on Drugs has had an 
undeniably racist impact. Further, many researchers argue that hyper-policing and mass 
incarceration rose up as an intentional effort to curtail the power gained by Black activists in 
the Civil Rights Movement, Black Panther Party, and other struggles against racism, capitalism, 
and US Imperialism.3 The rise of hyper-policing and incarceration relied on racist fear-
mongering in which Black people were overwhelmingly depicted in news media as criminals. 
Today, Black people continue to be negatively depicted in the media.4   
 
Figure 1: Charting Mass Incarceration and it’s disproportionate impact on people of 
color5 

  

																																																								
2	Karen	Dolan	and	Ebony	Slaughter	Johnson,	"Students	under	Seige:	How	the	School-to-Prison	
Pipeline	Poverty	and	Racism	Endanger	Our	School	Children,"	(Institute	for	Policy	Studies).	
3	Michelle	Alexander,	The	New	Jim	Crow:	Mass	Incarceration	in	the	Age	of	Colorblindness	(The	
New	Press,	2010).	
4	Elizabeth	Sun,	"The	Dangerous	Racialization	of	Crime	in	U.S.	News	Media,"	(Center	for	
American	Progress2018).	
5	German	Lopez.	“Mass	Incarceration	in	America,	Explained	in	22	maps	and	charts.”	Vox,	2015.	
https://www.vox.com/2015/7/13/8913297/mass-incarceration-maps-charts	

Part 1: Why does the school-to-prison pipeline exist? 
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The Rise of Zero-Tolerance Discipline and Police in Schools 
While all elements of the War on Crime relied on racist representations of Black people, the 
criminalization of youth of color is rooted in the idea of “superpredators”. The 
superpredator idea, named by Princeton criminologist John Dilulio in 1995, imagined a wave of 
“radically impulsive, brutally remorseless” youth gangs who would terrorize cities in the coming 
decades.6 While few politicians used overt racial language when discussing superpredators, they 
did not need to: constant images of Black urban criminals in the media left no doubt in the 
public mind about the race of the upcoming superpredators. While the wave never came,7 the 
panic sparked by this concept triggered aggressive legislation in almost every state, vastly 
expanding adult sentencing for youth offenders.  
 
The panic about superpredators that swept through the 1990s, despite falling rates of crime and 
school violence, prompted the Federal Gun-Free Schools Act of 1994. This law required all 
states to enact laws mandating that any student found with a gun on campus be expelled for 
one year.8 This policy of “zero tolerance,” which was central to the War on Crime 
sentencing laws but not previously present in the school discipline system, has formed the 
bedrock of the school-to-prison pipeline9. Following the Gun-Free Schools Act, zero tolerance 
policies rapidly expanded. By the 1996-97 school year, 91% of school districts had zero 
tolerance policies for weapons besides guns, 87% for alcohol offenses, 88% for drugs, and 79% 
for fighting.10 
 
Fears of horrific gun violence in schools were realized in the 1999, though not by the types of 
students that policy makers imagined when they passed zero tolerance policies. The Columbine 
Massacre and the ensuing wave of school shootings, 90% of which have been perpetrated by 
white males,11 have intensified punitive disciplinary measures which primarily impact students of 
color. In the aftermath of these tragedies, specifically those in Columbine, Newtown, and 
Parkland, some have responded by demanding that all schools bring School Resource 
Officers (SROs), security guards, and metal detectors into school buildings. Indeed, the years 
between 1997 and 2007 saw a 38% increase in SROs in public schools, with the National 

																																																								
6	Jennifer	Trone	Jacob	Kang-Brown,	Jennifer	Fratello,	Tarika	Daftary-Kapur,	"A	Generation	Later:	
What	We’ve	Learned	About	Zero	Tolerance	in	Schools,"	Vera	Center	on	Youth	Justice		(2013).	
7	Ibid.	
8	Johnson.	
9	Jacob	Kang-Brown.	
10	Ibid.	
11	Tiffany	Xie,	"Mass	Shooters	Have	a	Gender	and	a	Race:	A	Closer	Look	at	White	Male	
Priveledge,"	Political	Research	Associates,	http://www.politicalresearch.org/2014/06/19/mass-
shooters-have-a-gender-and-a-
race?fbclid=IwAR32rocC69Docuydt3CBa1_gqZ9KCz1IbYmP78SQFbJRbuogjqwX-
Au_nlo#sthash.GndkDX6f.dpuf.	
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Center for Education statistics reporting that 81% of public high schools and 45.4% of 
elementary schools had an SRO or security guard present in 2016.12  
 

 
   Source: LA School Report 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

																																																								
12	Amanda	Petteruti,	"Education	under	Arrest:	The	Case	against	Police	in	School,"	(Justice	Policy	
Institute2011).	
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Understanding Pushout and Exclusionary Discipline 
The school-to-prison pipeline operates through a process of “pushout,” whereby students, the 
majority of whom are Black and Latinx, are removed from classrooms and funneled into the 
juvenile criminal system.13 As explained in Part 1, pushout begins with highly punitive school 
discipline policies that were adopted under the “tough on crime” philosophy of the 80s and 90s. 
Punitive discipline in educational settings is, more specifically, exclusionary discipline: the 
broad use of suspensions and expulsions to address perceived or actual student misbehavior.14 
Since the introduction of the Federal Gun Free Schools Act, zero-tolerance has permeated 
school environments. These policies prevent teachers and administrators from using their 
discretion and personal judgement when deciding how to discipline students. The absurd 
example of a 7-year-old being suspended for shaping a gun out of a Pop-Tart is one story in a 
disturbing trend of high-profile expulsions and arrests for tantrums, pranks, and other childish 
misbehavior.15   
 
At the core, exclusionary discipline policies disrupt student learning and fracture their 
relationships with schools. Contrary to making school environments safer (violence is a small 
proportion of school disruption16), students perceive schools with zero tolerance policies as 
restrictive and terrifying.17 For students who are suspended and expelled under exclusionary 
discipline policies, the negative impacts are more pronounced. When a student is excluded 
from the classroom, they become more likely to fall behind, 23.5 percent more likely to 
dropout, and 8 times more likely to be incarcerated.18 While proponents of exclusionary 
discipline argue that punishment is necessary to create an orderly school environment where 
other students can learn, schools with highly punitive discipline models in fact have worse 
academic outcomes overall than comparable schools that do not.19  
 
Net-Widening 
The modern climate of punitive school discipline is best understood through the lens of net-
widening, the process by which exclusionary discipline policies expand and “create more 

																																																								
13	Monique	W.	Morris,	Pushout:	The	Criminalization	of	Black	Girls	in	Schools	(New	Press,	2015).	
14	Ibid.	
15	CBS	News,	"“Pop	Tart”	Suspension	Should	Be	Upheld,	School	Official	Says,"	CBS	News	2014.	
16	American	Psychological	Association	Zero	Tolerance	Task	Force,	"Are	Zero	Tolerance	Policies	
Effective	in	Schools?	An	Evidentiary	Review	and	Recommendations,"	American	Psychologist	63,	
no.	9	(2008).	
17	Ibid.	
18	Ibid.	
19	These	statistics	holds	true	when	controlling	for	socioeconomic	difference.	Ibid.	

Part 2: How does the school-to-prison pipeline operate? 
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opportunities for students to violate the rules.”20 Although zero tolerance policies were first 
introduced to address gun possession in schools, which is a serious legal violation, these policies 
have expanded to address substance possession and fighting. More so, student conduct policies 
often include language that requires suspension for a range of behaviors that are more 
disruptive than dangerous, including many minor and/ or subjective infractions. These policies 
include provisions against profanity, phone usage, and certain forms of dress.  
 
Most important to the rise of discriminatory discipline is the discipline category of disrespect or 
“willful defiance.”21 Students can be suspended under this category for using loud voices, eye 
rolling, and a range of other subjective behaviors. As will be discussed in detail in Part 3, 
students of color, particularly Black girls, are disproportionately punished for these violations 
due to teacher racism and cultural differences between students and school staff. Regardless of 
whether exclusionary responses to these behaviors are required by school policy or instead the 
de facto response to student misbehavior, zero tolerance discipline has become the norm in 
many US schools. According to the Vera Center for Youth Justice, while youth arrests for 
violent crimes have decreased by 60% since 1996, expulsions and suspensions have risen by at 
least 40% since 1979.22 Schools are becoming less violent, yet students are facing harsh 
punishments for more minor offenses.  
 
Further, the presence of SROs compounds the net-widening effect, tying everyday school 
discipline to the juvenile justice system. SROs are supposedly stationed at schools to protect 
students from severe security threats, with the National Association of SROs even specifying 
that SROs do not handle “disciplinary issues that would be handled by teachers and/or 
administrators.”23 However, data clearly shows otherwise: when schools allow police officers to 
enter the environment, police often become the primary administers of school discipline, a shift 
that has severe consequences.  
 
Research in Tennessee, for example, found that comparable schools with an SRO had an arrest 
rate of 11.5 students per 100, versus an arrest rate of 3.9 students per 100 for schools without 
an officer on campus.24 Although there were small increases in arrest rates for most offenses, 
schools with an SRO had close to a fivefold increase in Disorderly Conduct charges (Figure 2). 
Disorderly Conduct, in the context of school, is code for the highly subjective behaviors of 
disrespect or disruption, which students can and are arrested for when a police officer is 
present. In Chicago, as another example, 40 percent of the city’s 8000 referrals to law 

																																																								
20	Morris.	
21	Ibid.	
22	Jacob	Kang-Brown.	
23	National	Association	of	School	Resource	Officers,	"Frequently	Asked	Questions,"	NASRO,	
https://www.nasro.org/faq/.	
24	Petteruti.	
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enforcement in 2003 were for simple assault,25 a charge that denotes an everyday school fight 
with no serious injuries. SROs further widen the net to treat low-level student misbehavior 
with the most severe form of exclusionary discipline: arrest and juvenile detention.  
 
The increased risk of arrest and incarceration that SROs pose for students has compounding, 
long-term consequences. When students are arrested one time, their likelihood of dropout 
doubles, regardless of whether they are ultimately convicted.26 Dropping out increases the risk 
of subsequent incarceration, particularly for Black students: 68% of Black men without a high 
school diploma are incarcerated at some point in their lives.27 
 
Figure 2: Disorderly Conduct is the primary cause of disproportionate arrest rates

 
 
 
 
 
 
 
 

 
 

 

																																																								
25	Ibid.	
26	Public	Counsel,	"Fix	School	Discipline:	Toolkit	for	Community,"	(California:	Public	Counsel,	
2017).	
27	Ibid.	
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Racism in School Discipline 
Exclusionary discipline models and police in schools disproportionately impact students of 
color, with other identity factors like disability making students even more vulnerable to harsh 
discipline (Figure 3). Black children, on whom the effects of the school-prison pipeline have 
been most studied, often experience a school environment where they are treated as “bound 
for jail,” if not criminals already. In a process termed “adultification,” researchers from UCLA 
found that adults, especially police officers, were more likely to deem Black children older and 
more guilty of wrongdoing than white children.28  
 
Since most disciplinary offenses are subjective, meaning that teachers use their personal 
discretion when deciding how to respond to student behavior, adultification and the perception 
of Black youth as criminals produce stark disparities in discipline. Breaking Schools Rules, a Texas-
wide study of school discipline patterns, provides the most comprehensive look at these 
disparities, in part because the size of the dataset allowed researchers to control for 83 
different variables when comparing groups.29 The researchers found that students of all races 
were disciplined at similar rates for objective violations like vandalism and weapons possession, 
especially because these violations trigger mandatory suspension or expulsion under school 
zero-tolerance policies.  However, when comparing rates of discretionary violations in which 
exclusionary discipline was not mandated by school policy, Black students were 31% more likely 
to be punished for subjective misbehavior when compared to otherwise identical white peers. 30 
 

Figure 331: Students Most Impacted by Harsh Discipline 

 
																																																								
28	Petteruti.	
29	Tony	Fabelo	et	al.,	"Breaking	Schools’	Rules:	A	Statewide	Study	of	How	School	Discipline	
Relates	to	Students’	Sucess	and	Juvenile	Justice	Involvement,"	(Texas:	Public	Policy	Research	
Institute,	2011).	
30	Ibid.	
31Michigan	Virtual.	“4	Ways	that	Zero	Tolerance	Policies	Affect	Michigan	Students.	2018.	
https://michiganvirtual.org/blog/how-zero-tolerance-policies-affect-michigan-students/	

Part 3: Who does the school-to-prison pipeline affect? 
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Data from the Department of Education found that Black boys, despite making up only 8% the 
public school population during the 2015-2016 school year, experienced 25% of suspensions 
and 23% of expulsions.32  Additionally, schools serving communities of color are more likely to 
have SROs, rely on zero-tolerance policies and punitive discipline, and have restrictive, 
surveilled school environments (Figure 4).  

Figure 4: Security Measures Disproportionately Impact Black Students 

 
 

Data points across the country show that SROs disproportionately target Black students for 
arrest. For example, the 19% Black student population experienced 54% of arrests in Pinellas 
County, Florida, and South Carolina’s 45% Black student population made up 90% of the state’s 
arresst. Outside of the South, the disparities remain: in West Hartford, Connecticut, Black 
students make up just 24% of the population but account for 66% of arrests. 33 In total, more 
than 70 percent of students arrested during the 2010-2011 school year were Black or Latinx.34  
 
Black Female Students 
Black female students face even more disproportionate rates of criminalization and discipline, a 
reality that is often absent from conversations on the school-to-prison pipeline. In Pushout: The 
Criminalization of Black Girls In Schools, Monique Morris finds that targeted discretionary 
discipline and teacher attitudes often fracture the relationship that Black girls have with their 
schools, resulting in disturbing rates of exclusionary discipline and juvenile justice involvement 
for this population. At the core of this dynamic, Morris argues, are behavioral expectations that 
“norm” white, middle class femininity, rendering Black girls vulnerable to pushout under the 
subjective infraction of willful defiance.35 As a result, Black female students across the nation are 

																																																								
32	Johnson.	
33	Petteruti.	
34	Jennifer	Castillo,	"Tolerance	in	Schools	for	Latino	Students:	Dismantling	the	School	to	Prison	
Pipeline,"	Harvard	Kennedy	School	Journal	of	Hispanic	Policy	26	(2015).	
35	Morris.	
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6 times more likely to be suspended and 4 times more likely to be arrested than white female 
students.36 In New York City, the rate of suspension for Black female students is 53 times the 
rate for white female students.37 The adultification Black girls manifests as hypersexualization, 
meaning that Black girls are often policed and removed from class for dress code violations that 
their white peers are not subjected to. Additionally, the rise of surveillance and metal detectors 
in predominately Black schools has especially negative impacts on Black female students (Figure 
4), who are subject to intrusive and humiliating searches.38 

 
Latinx Students 
Specific factors contributing to the school-to-prison pipeline for Latinx youth are understudied, 
but Latinx students face similarly troubling rates of exclusionary discipline and juvenile justice 
involvement as Black students. In 2017, a Latinx student in an American public school was 
suspended every 9 seconds.39 Latinx boys, who make up 13 percent of public school students, 
are overrepresented in suspension and expulsion rates (15% and 16%, respectively).40 Racist 
assumptions about the guiltiness of Latinx students produces trends in discretionary discipline 
that are similar to what Black students experience: one study found that Latinx students are 3 
times more likely to face exclusionary discipline for displaying the same minor misbehavior as 
white students. 41 
 
LGBTQ Students 
Many LGBTQ students face a hostile school climate in which they are victimized by both 
students and administrators. In Educational Exclusion, an in-depth investigation of the school-to-
prison pipeline for LGBTQ students, researchers from the Gay, Lesbian and Straight Education 
Network (GLSEN) found that 51% of students with high levels of gender or sexuality 
victimization had experienced school discipline, in comparison to a group of 36% who had been 
disciplined  but not victimized.42 The researchers hypothesized that this high rate could be 
attributed to teachers and staff who punish LGBTQ students for defending themselves against 
homophobic or transphobic bullying.43  This dynamic reflects how schools using the zero-
tolerance model fail to consider context in discipline, thus burdening already marginalized 
students. Punitive discipline harms LGBTQ students in other ways, as well. 53% of LGBTQ 
students who reported missing school due to fear of harassment were punished by school 

																																																								
36	Ibid.	
37	Ibid.	
38	Ibid.		
39	Castillo.	
40	Ibid.	
41	Ibid.	
42	Emily	A.	Greytak	Neal	A.	Palmer,	Joseph	G.	Kosciw,	"Educational	Exclusion:	Drop	out,	Push	
out,	and	School-to-Prison	Pipeline	among	Lgbtq	Youth.	,"	(New	York:	GLSEN,	2016).	
43	Ibid.	
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authority officers or employees for doing so.44 These findings clearly show that punitive 
discipline models not only fail to keep marginalized students safe; they punish the same students 
for trying to survive in unsafe school environments.   
 
LGBTQ students are also impacted by school dress and conduct codes that favor heterosexual 
and gender-conforming students: In the survey, 31.6% of transgender students reported being 
punished for inappropriate clothing after wearing an outfit that did not align with their gender 
assigned at birth.45 LGBTQ students are at an increased risk for dropping out due to school 
hostility, and 1 in 10 LGBTQ students who are homeless come in contact with the juvenile 
justice system.46 LGBTQ students of color and the LGBTQ students with disabilities face higher 
rates of punishment and criminalization in almost all measures studied.47 
 
Students with Disabilities 
Because zero-tolerance discipline and policing of students most often occurs in schools that do 
not have adequate resources for student support, punishment and juvenile justice has become a 
primary response for the behavioral needs of students with disabilities. Indeed, students with 
disabilities in public schools made up 28% of the student population arrested during the 2015-
2016 year, despite only making up 12% of the overall student body.48 Almost the entire 
population of juvenile detention (85%) has a disability designation, yet only 37% received special 
education services in school.49Punishment has effectively replaced care for students with 
disabilities, mirroring the larger shift towards mass incarceration as a response to social issues 
like homelessness, mental health and drug abuse. Therefore, the rise of SROs and 
criminalization in schools must be understood as a reprioritization of these elements at the 
expense of student support services. 1.7 million students have police but no guidance counselors 
in their schools, and 6 million have police but no school psychologist, making SROs the de facto 
behavioral health respondents within school.50 
 
Students with disabilities bear the worst brunt of zero-tolerance policies, which fail to consider 
students’ specific needs or reasons for acting out. Black students with a disability, despite 
making up under 19% of the total student population, experience 47% of all long-term 

																																																								
44	Ibid.	
45	Ibid.	
46	Ibid.	
47	Ibid.	
48	National	Council	on	Disability,	"Breaking	the	School-to-Prison	Pipeline	for	Students	with	
Disabilities,"	(2015).	
49	Ibid.											
50	Union.	
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suspensions.51  A report from the National Council of Disabilities identified 3, somewhat 
contradictory realities that define the school-to-prison pipeline for students with disabilities:52 
 

(1) Many students with disabilities, including students of color, go through general education 
with unidentified and unaddressed academic, behavioral, or mental health needs; 

(2) Students of color are overrepresented in special education and experience more 
segregation and worse outcomes; and  

(3) Students who qualify for special education too often receive inferior services in 
segregated settings and incur repeated suspensions and expulsions.  

 
Observation 2 highlights the studied pattern in which students of color are disproportionately 
identified as having disabilities like specific learning disabilities (SLDs) or emotional disturbance. 
This pattern, which has been investigated at the Yale Child Study Center, can be attributed to 
the racial and gender biases of early educators, who watch Black children more closely for signs 
of behavioral challenges and are more likely to see their normal behaviors as signs of a 
disability.53  When teachers determine disability status for students of color at high rates, they 
facilitate pushout, as students of color receiving special education are more likely to be 
removed from the classroom and experience poorer educational outcomes. Concurrently, 
students of color who may need special education are often diagnosed instead with conditions 
like oppositional defiant disorder (ODD) or conduct disorder (CD), diagnoses that render 
them ineligible for proper services. 
 
Applying the gendered and disability lenses brings to the surface the parallel dynamics of 
norming and exclusion that are at the heart of the school-to-prison pipeline. Yes, the 
prevalence of discretionary bias and policing against Black and Latinx students makes clear that 
these groups are being targeted by their schools. However, it is also true that all students in the 
school-to-prison pipeline, but especially Black girls and students with disabilities, are excluded 
from their schools because their identities and needs to not align with the design of school 
practices, policies, and available services.  At the core, the school to prison pipeline operates by 
pushing out students who fail to meet the norms embedded in school policy, norms which favor 
white, resourced students without disabilities. To truly understand the school-to-prison 
pipeline, then, as well as transform the education system, we must ask, “who are our schools 
for?” The next section provides model policies for building school environments that better 
meet the needs of all students. 

																																																								
51	Disability.	
52	Ibid.	
53	Yale	Child	Study	Center	Research	Team,	"Do	Early	Educators’	Implicit	Biases	Regarding	Sex	
and	Race	Relate	to	Behavior	Expectations	and	Recommendations	of	Preschool	Expulsions	and	
Suspensions?	,"	(New	Haven,	Connecticut:	Yale	Child	Study	Center	2016).	
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To this point, we have outlined the origins of the school-to-prison pipeline, investigated the 
ways that the pipeline works, and identified the student groups that the pipeline 
disproportionately affects. In this section, we will provide model, evidenced-backed policies that 
education leaders and advocates can put in place to reign in punitive discipline and build a more 
supportive school environment.  
 
As has been well documented, punishment and exclusionary discipline are the primary factors 
that push students out of the classroom and into the school-to-prison pipeline. For this reason, 
any community that wants to dismantle the school-to-prison pipeline must work to remove or 
curtail any discipline practices that push students out of class. These changes must coincide with 
wholesale efforts to build a culture of individualized support and that will allow teachers to 
meet the specific needs of disruptive students. In the current education landscape, there are 
three primary strategies that have emerged: Restorative Justice (RJ), School-Wide Positive 
Behavioral Interventions and Supports (SWPBS), and Social and Emotional Learning (SEL) 
curriculums. These approaches are not in contradiction with one another, and schools and 
communities can take elements from multiple strategies. The Driver Diagram below (Figure 5) 
demonstrates how, as school districts and communities do this work, they can organize their 
efforts to ensure that the needs of students are being met. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Part 4: How can schools and school districts break the 
school-to-prison pipeline? 
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Figure 5: School-to-Prison Pipeline Driver Diagram 
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Prevention from Entering the Pipeline: Ending Zero-Tolerance Discipline and 
Instituting Model Policies 
While not an overnight process, schools making efforts to dismantle the school-to-prison 
pipeline must remove zero-tolerance policies and reduce their reliance on exclusionary 
discipline. In some cases, state law may mandate zero-tolerance policies in exchange for public 
funding, so school districts and communities may need to lobby for the removal of these 
policies. Removing zero-tolerance policies should also include removing policies which 
unnecessarily restrict student behaviors. A key example is school dress-codes, which, if 
maintained at all, should be changed to ensure that students are not being unfairly targeted for 
their race, gender identity, or sexual orientation.54 Schools should remove policies that prevent 
Black students from wearing culturally significant hairstyles like locs, braids, or any other 
hairstyle. Policies should make explicit the right for students to wear clothing in accordance 
with their gender identity without fear of punishment or bullying. Finally, dress codes must be 
altered to ensure that they do not stigmatize girls, especially Black girls,55 for their clothing 
choices. Schools should also remove or alter policies prohibiting subjective offenses such as 
willful defiance and disrespect, as punishment for these offenses often falls disproportionately 
on students of color. 
 
 In the wake of these removals, conduct policies must be put in place that emphasize students’ 
capacity to grow and make mistakes, placing the emphasis on behavioral correction and support 
over punishment. The Dignity In Schools Campaign, a coalition of over 200 organizations pushing 
for education equity and the dismantling of the school-to-prison pipeline, has a model code that 
schools can employ to build positive, educational discipline models.56 The Model Code 
emphasizes the trauma-sensitive and context-dependent nature in which school authorities 
must use discipline, efforts which should fit into a larger framework of Restorative Justice, 
Social and Emotional Learning, and/or School-Wide Positive Behavioral Interventions and 
Supports.57 The Model Code suggests that exclusionary discipline be tried only after other 
avenues have been exhausted and exclusion is necessary to protect the safety of the school 
community.58 This means considering factors like mental illness and disability, family situation, 
substance use, and whether the student was acting in self-defense, among many other 
considerations. Additionally, the Model Code outlines rights of due process and other rights for 
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students engaging in systems of discipline, which can prevent schools from operating in ways 
that push students into prison.59 
 
These rights extend to students in alternative schools which, in theory, are designed to 
accommodate students who have not been able to succeed in the traditional school 
environment. Although districts often operate alternative schools using highly punitive methods, 
districts should instead strive to make these schools especially supportive and individualized, 
with a low student-teacher ratio and heightened collaboration with counselors and other 
supports. Students who move to these schools should have the right to do so voluntarily and 
should not be transferred for solely academic reasons.60 
 
The rights of students to a safe and supportive learning environment extends to system-
involved youth who learn in juvenile detention facilities and other restrictive settings. School 
districts should establish Memorandums of Understanding with the juvenile justice system and 
other social service agencies outlining full-day education standards for system-involved youth to 
which all parties will be held accountable.61 Furthermore, districts should ensure the rights of 
system-involved youth to comprehensive behavioral healthcare and other social services. 
Districts must recognize the powerful negative impacts of system involvement for youth and 
their families, including lifelong barriers to employment, further education, housing, as must also 
acknowledge the discriminatory policies that often play a large role in a student becoming 
justice-involved. Communities can help mitigate the disruptive impact justice of involvement by 
convening multidisciplinary support teams to ensure that students successfully navigate 
transitions between the justice and education systems. 
 
Prevention from Entering the Pipeline: Social and Emotional Learning 
Social and Emotional Learning (SEL) is another effective way to build an equitable, supportive 
school culture and reduce reliance on punishment. SEL curriculums rely on teachers explicitly 
teaching and practicing positive social behavior, which is then amplified by positive 
reinforcement in the larger school environment.62 In SEL, students learn five core 
competencies: 
 

1. Self-Awareness:  Identification and recognition of their own emotions, recognition of 
strengths in themselves and others, sense of self-efficacy, and self-confidence.  

2. Social Awareness: Empathy, respect for others, and perspective taking. 
3. Responsible Decision-Making: Evaluation and reflection, as well as personal and ethical 

responsibility. 
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4. Self-Management: Impulse control, stress management, persistence, goal setting, and 
motivation. 

5. Relationship skills: Cooperation, help seeking and providing, and communication. 
 
SEL can be taught as a pre-set curriculum, or as an element in a larger strategy to improve 
school environments which may also involve RJ or PBIS interventions. In successful SEL 
programs, core competencies are taught similarly to academic subjects: students might engage 
in classroom activities where they practice listening to a partner share or complete a journal 
entry.63 
 
Research on the impact of SEL has found profound positive impacts across a range of 
outcomes. A 2011 meta-analysis of 213 programs found that SEL interventions increased 
academic performances by 11% as compared to students not receiving SEL instruction.64 SEL 
has been associated with long term benefits as well, producing a 10% reduction in psychological, 
behavioral or substance abuse problems at the age of 25.65 Additionally, a cost-benefit analysis 
on SEL programs found that schools implementing SEL measured an 11:1 cost savings due to 
lowered rates of discipline, substance abuse, and other poor outcomes mitigated by SEL.66 
 
Metropolitan Nashville Public School District has made efforts to implement SEL programs 
across the district, with the Pearl-Cohn High School leading in the efforts.67 The school has 
used SEL, combined with elements of the PBIS framework and restorative justice practices, to 
address the achievement gap in the school.  The school has implemented daily “nests”, which 
are 40-minute advisory periods where small groups of students meet for SEL programming and  
supplemental literacy work.68 Each classroom has been equipped with a “de-escalation zone,” 
where students, who have been taught to identify and manage negative emotions, can elect to 
cool down and refocus before rejoining class. The school has also implemented Restorative 
Justice circles, allowing the school to address the school to reduce its reliance on suspension.  
 
Prevention from Entering the Pipeline: School-Wide Positive Behavioral 
Interventions and Supports (Wraparound Supports) 
School-Wide Positive Behavioral Interventions and Supports (PBIS) is a data-driven, systems-
change approach to improving school climate.69 PBIS is not a specific curriculum or practice. 
Instead, PBIS provides a three-tiered framework to align and track interventions to ensure that 
they meet agreed-upon goals for student academic, behavioral, and social outcomes (Figure 6). 
To start the 2-3 year process, schools implementing PBIS develop a leadership team of 
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teachers, students, and staff who work together with the larger community to develop 3 tiers 
of intervention protocol and 3-5 behavioral expectations that are reinforced throughout the 
school.70 These expectations become embedded in the school culture, with teachers designing 
lessons to reinforce these expectations in the classroom. Schools implementing PBIS also create 
clear policies defining classroom-managed vs office-managed behavior and begin meticulously 
tracking and stratifying student discipline data based on race, ability and other identity factors. 
 

Figure 6: The 3 Tiers of PBIS Interventions 
 

 
For students in Tier 2 who require targeted support, the PBIS system must be equipped with 
interventions that allow a student to continue to participate in the larger school community. At 
this tier, schools often convene social skills groups to ensure that students get support without 
interrupting their education or removing them from the classroom.71 For students receiving this 
targeted level of support, data collection is frequent, allowing schools to quickly shift an 
intervention that is not working. At the tertiary/intensive level of support, which is reserved for 
students with long-term behavioral challenges, schools use verified assessments to gain insights 
into the causes of a student’s misbehavior. An interdisciplinary team then designs and 
implements a plan to support the student’s educational and behavioral goals with input from the 
student’s family and teachers. 
 
Because PBIS relies so heavily on data to shape school systems and procedures, there is a 
strong evidence base to demonstrate that PBIS improves school outcomes. A 4 year study of 
over 100 elementary schools found that schools implementing PBIS with fidelity (e.g. adhering 
to the tenets of the system) measured an improvement in social skills, reduced costs and time 
spent responding to behavior problems, and higher academic achievement.72  In Illinois, schools 
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implementing PBIS had a 15% improvement in reading scores.73 PBIS has been consistently 
shown to reduce schools’ reliance on exclusionary discipline and suspension, although studies 
to this point have identified only modest impacts on closing discipline gaps between white 
students and students of color. An enhanced practice, Race Conscious PBIS, includes specific 
efforts to address racial gaps within the three-tiered intervention framework. 
  
PBIS has gained prominence in the last two decades, including at Somersworth High School in 
New Hampshire, where the school utilized the PBIS framework to address high dropout rates.74 
After conducting research to identify the factors that most strongly predicted dropout, the 
school received funding from the New Hampshire Department of Education to implement a 
comprehensive, 3-tiered array of interventions. The school adopted 4 guiding behavioral 
expectations: “be responsible, be respectful, be cooperative, be safe.”75 The school 
implemented a culture of positive reinforcement by holding daily raffles for students who were 
seen exhibiting positive behaviors. Further, by designing in-depth procedures and decision 
charts for addressing student behavior, administrators were able coordinate and track every 
intervention with the purpose of improving student outcomes (Figure 7).  
 

Figure 7: Somersworth High School Pyramid of Interventions 
 

 

 
 
In implementing PBIS, the Somersworth drastically reduced its reliance on referrals and 
exclusionary discipline, dropping, for example, its rate of office referrals for student disrespect 
by 55% after rolling out an intervention to address this specific issue.76 Although the school has 
had relatively high staff turnover since beginning the overall PBIS initiative in 2007,77 ongoing 

																																																								
73	George	Sugai	Robert	Horner,	and	Cynthia	M.	Anderson,	"Examing	the	Evidence	Base	for	
School-Wide	Positive	Behavior	Support,"	Focus	on	Exceptional	Children	42,	no.	8	(2010).	
74	Joanne	Malloy	and	Kathryn	Francouer,	"Implementation	of	Pbis	at	All	3	Tiers:	Case	Study	of	
Somersworth	High	School	in	New	Hampshire,"	(Institute	on	Disability,	2014).	
75	Ibid.	
76	Ibid.	
77	Ibid.	



   WE WIN Together 
Racial Justice Community 

22 

trainings for new staff and rigorous evaluation of the current system has allowed Somersworth 
to maintain success. 
 
 
Dismantling the Pipeline: Ending the Regular Presence of Law Enforcement in 
Schools 
Due of the pattern of net-widening, removing law enforcement from schools closes a primary 
pathway between schools and the criminal system. Removing SROs, in addition to removing law 
enforcement officers, truancy officers, ICE agents, and armed security guards from schools 
prevents students from being criminalized, while also redirecting resources and emphasis 
towards creating a safe community.78 Terminating contracts with police departments, which are 
often worth tens of millions of dollars in larger school districts, allows additional funding for 
wraparound supports, counselors and psychologists, teacher training and other efforts which 
can much more effectively support school safety.79 Schools can employ specific staff responsible 
for ensuring school safety, including peace-builders, restorative justice coordinators, behavior 
interventionists and other related support staff. Schools must also diminish their collaboration 
with law enforcement where feasible, including prohibiting police officers from fining or citing 
students and ending the practice of reporting students to gang databases.80 
 
 Removing law enforcement from schools also requires strict limitations on the interactions 
that police officers can have with students if they are called into schools, as well as limitations 
on calling the police in the first place. School districts should create a Memorandum of 
Understanding between school and police departments that ensure that police officers can only 
be involved in serious legal matters or matters in which the immediate threat of physical danger 
to students is present.81 Schools should also clearly articulate the rights of students who come 
into contact with law enforcement, including preventing law enforcement from interrogating 
students without a parent present and disallowing police officers from carrying out unrelated 
matters on school grounds. Schools can also curtail the impacts of the school-to-prison pipeline 
by shifting more of their discipline policies to in-house practices, rather than offloading offenses 
to the justice system. For example, schools can end referrals to the justice system for all status 
offenses (actions that are only illegal because of an individual’s age and position as a student, 
which can reign in police-based responses for truancy and other discipline issues.82 
 
     

																																																								
78	Dignity	in	Schools	Campaign,	"Counselors	Not	Cops:	Ending	the	Regular	Presence	of	Law	
Enforcement	in	Schools,"	Dignity	in	Schools	Campaign		(2016).	
79	Ibid.	
80	Ibid.	
81	Ibid.	
82	Ibid.	



   WE WIN Together 
Racial Justice Community 

23 

Dismantling the Pipeline: Restorative Justice 
Restorative Justice is a collection of principles and practices designed to help communities 
repair and prevent harm, rather than punish and ostracize individuals after they have done 
wrong. Restorative Justice is founded in the idea that harm within a community is harm to the 
community as a whole, meaning that, in the school community, every school member can play a 
role in addressing the harmful actions of one student to another.83 This model, although 
employed to address specific instances of student wrongdoing, relies on a larger effort within 
the school to promote caring relationships and prevent harm. Unlike traditional models of 
discipline and punishment, which prioritize rules and procedures, Restorative Practices (RP) 
prioritize the needs of the victim of harm, shaping the process with the goal of addressing those 
needs (Figure 8).84 To meet these needs, members of the community, who may be teachers, 
students, parents, or administrators, are involved an ongoing process in which the wrongdoer is 
held accountable. In contrast to an exclusionary response, the restorative process seeks to 
identify the underlying reasons that caused one student to harm another and address these 
reasons to prevent further harm.  

Figure 8: Traditional Discipline vs. Restorative Practices

 
 
To create the necessary school culture for preventing conflict and promoting strong 
relationships, schools implementing RPs emphasize that around 80% of the initiative will focus 
on proactive efforts to build a shared community.85 These efforts usually involve a “circle,” in 
which students and a facilitator sit in a circle and speak openly about their feelings, goals, and 
issues that they may be facing. To build the culture of restorative practices, the circle is used by 
teachers as a tool for open dialogue, academic goal setting, and to create shared classroom 
values. With this foundation, circles can be used by administrators to respond when one 
student harms another or a teacher harms a student. Schools with successful RJ programs 
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usually have a Restorative Justice Coordinator, as well as a leadership team to maintain ongoing 
restorative processes that engage the entire school.  
 
Restorative Justice initiatives require comprehensive implementation from all school 
stakeholders to produce positive outcomes; all practices within the school must align with the 
values of interconnectedness and collaboration. When these approaches are sincere, however, 
the outcomes are promising. A randomized control trial of 44 high schools in Pittsburgh, for 
example, found that schools employing RJ had a 36% decline in suspensions, as well as a decline 
in repeat suspensions, in comparison to the control group’s 18% decline.86 This finding 
supplements the single group pre-post studies conducted in Denver and Los Angeles- the 
Denver study found that RJ implementation correlated with a drop in suspensions by nearly 
50% over 7 years.87 In Oakland and Los Angeles, the implementation of restorative initiatives, 
when combined with exclusionary discipline reform, led to a shrinking in the gap between 
suspension rates for white and Black students.88 Additionally, this intervention has led to a 60% 
increase in graduation rates when compared to schools that did not introduce the program.89 
 
One such high school that has successfully integrated Restorative Justice is Augustus Hawkins 
High School in Los Angeles.90 The school used a grant from the California Conference for 
Equality in Justice (CCEJ) to provide training for all teachers on community building circles, and 
has worked with CCEJ for ongoing support and coaching. RPs have become a central element 
in the school’s culture, with more than 80% of teachers conducting circles on a weekly basis 
and many incorporating the practice into their curriculum.91 Hawkins has in large part replaced 
out-of-school suspensions with harm and conflict (H&C) circles, a practice which is usually 
initiated by students who seek out counselors for mediation. Hawkins facilitated 127 H&C 
circles during the 2015-2016 school year, many for serious issues (Figure 9). Although no 
solution is perfect, students, staff and parents report that they feel invested in the school and 
the success of their peers. As Principal Claudia Rojas summarizes, “Some days are more 
challenging than others, but when we’re in circle or having an effective restorative conversation, 
our vision for change feels possible.”92 
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Figure 9: Breakdown of Harms Addressed Using Restorative Practice at Hawkins 
High 
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Efforts to replace zero-tolerance policies with positive and restorative discipline models are 
essential because they eliminate the school-based processes which push students towards 
incarceration. However, these initiatives do not do not benefit youth who have already been 
pushed out of the classroom and into incarceration. Incarcerated and detained youth are at 
extreme risk of being trapped in cycles of unemployment, poverty and incarceration through 
their adult lives.  
 
Indeed, of the 1.3 million young people arrested in the US, 80% are re-incarcerated as adults.93 
Individuals with a criminal record face immense barriers to employment, often experiencing a 
second labor market in which the only opportunities available are low-wage, seasonal, and 
precarious. Formerly incarcerated youth are 7 times more likely to experience regular 
unemployment than those who were not incarcerated during their youth and may see a more 
than 30% reduction in lifetime earnings.94 Many in this population also have immense medical 
and behavioral needs that are worsened by youth incarceration. For example, 46% of newly 
detained youth have urgent medical needs requiring immediate attention, and 70% have a 
mental health diagnosis.95 These findings illustrate that justice-involved youth are at immense 
risk for poor health and employment outcomes and reincarceration; they require 
comprehensive wraparound supports and services as they reenter society.  
 
There are a variety of approaches to youth reentry. Unfortunately, many programs in this field 
attempt to control and police reentering youth, mirroring the racist tropes of the criminal 
system. The Homeboy Industries and UTEC programs, however, apply a community-based, 
systemic approach to incarceration disruption that has been shown to produce impressive 
outcomes. In this next section, we will outline these two bright spots within the broad field of 
youth reentry and extract lessons for empowering youth reentry work.  
 
Bright Spots in Youth Reentry: Homeboy Industries 
Homeboy Industries, the largest gang rehabilitation and reentry program in the world, provides 
employment training, wraparound social services, and community engagement opportunities to 
tens of thousands of Los Angelenos. The program, founded by Father Greg Boyle in 1992, has 
produced remarkable health, economic, and legal outcomes for its many clients. The values that 
guide Homeboy Industries are demonstrated in their origin story: 
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“Decades ago, in the face of harsh law enforcement tactics, tough-on-crime policies and a wave 
of mass incarceration, we adopted a radical approach: treat gang members as individuals, 
capable of healing and transformation.”96 
 
While many other reentry programs treat participants as criminals who can only be “fixed” 
through carrot-or-stick approaches, this quote illuminates the systemic approach that Homeboy 
Industries takes to reentry and rehabilitation. In its commitment to treating clients as 
individuals, Homeboy industries offers a variety of free support services. In this way, clients may 
show up to the program’s headquarters for a workforce training course, but be quickly 
connected with mental health counseling, parenting classes, and other services based on their 
needs. As a result of this approach, 99% of Homeboy’s clients are able to avoid subsequent 
arrest once joining the program. 97 
 
To combat extremely high rates of unemployment among former incarcerated people, 
Homeboy Industries offers career training opportunities, as well as a variety of social 
enterprises staffed by members of the program. For example, the program provides weekly 
career counseling to its clients and collaborates with outside employers to connect clients with 
jobs across the city. In house, Homeboy offers a variety of technical training and certification 
programs, including Solar Panel Installation Training for 80 participants annually.98 Homeboy 
Industries runs an electronics recycling enterprise, café, bakery, and catering business, which all 
serve as opportunities for clients to get a living wage and career experience and allows the 
organization to sustain itself. To address another economic barrier to reentry, Homeboy 
Industries provides GED prep classes and tutoring sessions that are attended by nearly 100 
clients each month. Over 50% of the Homeboy Industries staff began as clients and trainees in 
the program, demonstrating that empowering and hiring people with lived experience is 
essential to successful reentry work. 99 
 
Outside of employment support, Homeboy Industries offers wraparound services that are run 
by Homeboy staff, as well as lawyers, therapists and medical professionals working pro bono. 
To begin, all program clients are placed with a case manager who helps them secure housing, 
childcare, social benefits, and any other services. Additionally, clients are also matched with a 
Navigator, who serves as a mentor to the client as they complete the program.100 
 
Through this Case Manager + Navigator structure, clients can be connected with a variety of 
services. Homeboy Industries runs the largest tattoo removal operation in the world, a service 
which clients often view as a first step towards a better future. Additionally, clients may enroll 
in a multi-phase, in-house Substance Abuse treatment program that provides individual and 
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group counseling for at least 18 months.101 Homeboy reports that although 24% of clients 
report substance abuse in the 30 days before entering the program, 98% of clients have 
maintained sobriety after entering the program.102 Additionally, clients may receive pro-bono 
legal support or mental health counseling. In 2018, Homeboy Industries recorded 4,202 therapy 
sessions, and legal volunteers won 132 expungements and removed $19,258 in fees and fines in 
2012.103 Homeboy reports that, with legal assistance, 80% of clients have been legally reunited 
with children and family members since entering the program.104 
 
Although listing every service offered by Homeboy Industries would be beyond the scope of 
this report, it is clear that Homeboy has invested in an array of programming opportunities to 
meet the diverse needs of its client population. This flexible, broad approach to services has 
helped Homeboy Industries become wildly successful; with over 7,700 individuals engaging in at 
least 1 program in 2018, it is clear that Homeboy is meeting the needs of the community.105 
Homeboy Industries is both community-responsive and community-based, as by the 95% of 
clients who report weekly contact with supportive community members after entering the 
program.106 By providing wraparound services and treating program clients with compassion, 
Homeboy Industries shows that a humanizing approach to reentry is an effective one. 
 
Bright Spots in Youth Reentry: UTEC 
Like Homeboy Industries, UTEC has coupled a family-based approach to youth reentry with 
wraparound supports and enrichment to produce exceptional outcomes. UTEC, originally 
known as “United Teen Equality Center,” was founded in Lowell Massachusetts in 1999 by 
community organizers as a response to rising gang violence in the city.107 As shown in Figure 10, 
the UTEC model is designed to move justice-involved youth through multiple stages of 
programming that develop the independence and career readiness of its participants.  
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Figure 10: UTEC Core Program Model108 

 
 
Through Streetworker Outreach and Gang Peacemaking, UTEC is able to scale up its impact on 
the community and ensure that UTEC can support its participants in the context that they 
come from. Through this outreach work, UTEC Streetworkers built relationships with over 
600 youth in 2019, 167 of which participated in the Intensive Model. UTEC Streetworkers 
repeatedly reach out potential participants and building relationships with youth before they are 
members of the program in order to demonstrate their commitment to the youth. In doing so, 
they model UTEC’s commitment to “multiple chances and redemption109,” a program design 
choice which assumes that youth may take rocky, complex paths before eventually reaching 
success and completing the program.  
 
As Figure 10 shows, the Intensive Model begins with the Transformational Beginnings stage, 
which allows youth participants to quickly build a connection to UTEC by working in its 
Mattress Recycling facility. Mattress Recycling is the first step in a continuum of social 
enterprises that are designed to give youth participants marketable work experience and 
income that keeps youth engaged in the program. When youth participants successfully 
complete the Transformational Beginnings phase by meeting attendance and work 
requirements, they are promoted to the Workforce Development phase of the UTEC 
program. In this phase, participants are connected with a Transitional Coach who works with 
the young person to set personal, vocational, and educational goals. In the 18-24 months that 
youth participate in the Workforce Development programming, they join the Café UTEC or 
woodworking social enterprises, with 37% earning an industry-recognized certification.110 In 
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2017, UTEC reported that 78% of its youth had secured full time employment within 2 years 
after graduating the program.111 
 
Outside of employment training, UTEC offers small-group HiSET (an MA-based GED 
equivalent) prep classes, as well as a dual enrollment program with a local community college. 
The program boasts a 76% pass rate for participants who attempt the HiSET test, an impressive 
statistic given that 66% of UTEC participants enter the program without a high school degree.112 
UTEC offers drop-in arts programming to youth participants, as well as community building 
events for youth and families throughout the year. Adding a multi-generational element to the 
program’s impact, UTEC opened an on-site SEL-based early childhood education center in 
2017, which has the supported the 38% of youth participants who have children or are 
expecting.113 As a result of UTEC’s multi-stage approach to youth reentry, 88% of program 
participants avoided new arrests after entering the program. 114 
 
Figure 11: UTEC Youth Organizing Model115 

 
 

UTEC is a career development and youth reentry program, but it is also a youth empowerment 
organization. This facet of UTEC’s mission is especially evident in the UTEC’s Youth Organizing 
Model, which is embedded into the structure of the overall program (Figure 11). UTEC 
facilitates social justice workshops, called “SoJust,” for all program participants, in addition to 
offering paid organizing positions for participants who are especially motivated. Through this 
model, UTEC organizers have advocated for Juvenile Expungement and Civic Education bills in 
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Massachusetts, both of which were signed into law in 2018.116 These victories emphasize that 
youth with lived experience can serve as the most impactful leaders in social change efforts, and 
that power-building and activism is an effective strategy for disrupting cycles of incarceration. 
 
Conclusion 
This report has traced the rise of the school-to-prison pipeline and highlighted approaches to 
dismantling the pipeline that have empowered youth, educators, and system-shapers across the 
country. In Part 1, we highlighted the ways the War on Crime reshaped schools through the 
spread of zero-tolerance discipline and the expansion of school-based policing in the form of 
SROs. In Part 2, we showed how the dynamic of net-widening works to entangle students in a 
net of harsh discipline, thus pushing students out of the classroom and into cycles of 
suspension, expulsion, and incarceration. In Part 3, we provided empirical data that showcases 
the deeply racist impacts of the school-to-prison pipeline, with the most disproportionate rates 
appearing for subjective offenses where teacher and administrator bias is at play. Additionally, in 
Part 3, we showcased how harsh discipline policies further marginalize LGBTQ students and 
students with disabilities. In Part 4, we showcased strategies that schools across the country 
have used to build new approaches to student discipline and wellbeing that do not feed the 
school-prison-pipeline, including Restorative Justice, School-Wide Positive Behavioral 
Interventions and Supports, and Social and Emotional Learning. Finally, in Part 5, we told the 
story of Homeboy Industries and UTEC. These two bright spots in the field of youth reentry 
demonstrate that a compassionate approach to youth impacted by the school-to-prison pipeline 
is both just and effective.  
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